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Background

English has a pre-eminent place in education and in society. A high-quality education in English will teach
pupils to speak and write fluently so that they can communicate their ideas and emotions to others, and
through their reading and listening, others can communicate with them. Through reading in particular,
pupils have a chance to develop culturally, emotionally, intellectually, socially and spiritually. Literature,
especially, plays a key role in such development. Reading also enables pupils both to acquire knowledge
and to build on what they already know. All the skills of language are essential to participating fully as a
member of society; pupils who do not learn to speak, read and write fluently and confidently are
effectively disenfranchised.

Enmore follows the Early Years Foundation Stage Curriculum which can be found here, and the National
Curriculum programmes of study which can be found here.



https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/971620/Development_Matters.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/335186/PRIMARY_national_curriculum_-_English_220714.pdf

Vision

The school's vision and values underpin all subjects taught at Enmore. The page below illustrates how
English is influenced by these values and, as a result, illustrates what you would expect to see in
classrooms.

Vision
¢ To have high expectations
What this looks like in English
e Learning behaviours are excellent
e Poor behaviour is uncommon and is challenged
e Marking is high quality
e teaching spaces are kept tidy and are well- organised
Vision
e Abroad curriculum offer
What this looks like in English
e Displays and work in books reflects a broad curriculum
e classes have topics but discrete subjects are taught
e Cross- curricular links used when possible
Vision
e Aninclusive curriculum
What this looks like in English
e All children have access to the curriculum
* Pre, post and during interventions used as appropriate, aimed at removing barriers to learning
Vision
e A mastery approach
What this looks like in English
e Whole class teaching is predominant

e children who have mastered topics are given opportunities to support less confident



e |ow stakes testing and retrieval exercises used where appropriate
Vision
e Expose children to diversity
What this looks like in English
e Texts and authors for whole class and individual readers chosen with diversity in mind.

e Visits or visitors invited into school that allow children to develop their understanding and
respect for diversity.

Vision
e Ask Big Questions
What this looks like in English
e Encouraged to express their feelings, thoughts and preferences.
e  Why do we read?
e Discussions around authors and their writing, and how it has impacted the lives of others.
e Reading about global issues and challenging concepts.
Vision
e Close vocabulary gap for disadvantaged children
What this looks like in English
e Key/ new vocabulary explicitly taught and repeatedly used in context
e Speaking and listening opportunities
e Performance opportunities
Vision
e Reinforce school, Christian and British values
What this looks like in English
e Read texts that celebrate the diversity of British culture, climate and environment.
e Encourage a Mastery approach
e Read texts that discuss themes from different religions, countries and cultures.
e Read texts written by a diverse range of authors.
e Read texts that cover challenging topics.

Vision



¢ To develop the children as individuals and give responsibility
What this looks like in English

e Give responsibilities for specific tasks/ jobs

e Allow for creative autonomy

e Encourage individuality when developing their work and ideas

e Give opportunities for group work

Reading
Vision What this will look like in reading.
e To be of high quality with high Children’s learning behaviours are excellent.
expectations Poor behaviour is uncommon.
Poor behaviour is challenged.
Marking is of high quality.
Teaching spaces are kept tidy and are organised efficiently.
® A broad curriculum offer Displays reflect a broad curriculum
Work in books reflects a broad curriculum.
Classes have topics but discrete subjects are taught.
® Aninclusive curriculum All children have access to the curriculum
Pre, post and intervention teaching aimed at removing barriers to learning.
® A mastery approach All children have access to the curriculum.
More capable children have opportunities to support others in their learning.
e Expose children to diversity Evidence of other faiths/cultures

o Empbhasis on international element of the Curriculum based on IPC themes and units.
curriculum and issues

o Asking big questions and enjoying enquiry | Questions on displays, in books, on planning

o Close vocabulary gap for disadvantaged Planning to include key vocabulary/concepts sheet

& Reinforce Christian and British values Values to be incorporated into all teaching
Evident in classroom displays

® Todevelop as individuals Opportunities for classroom responsibility/ leadership
Safeguarding and internet safety given a high priority

Promotion of growth mindset

|Writing

Vision What this will lock like in art
# To be of high quality with high Children’s learning behaviours are excellent.
expectations Poocr behavicur is uncommen.

Poor behaviour is challenged.
Marking iz of high quality.
Teaching spaces are kept tidy and are organised efficiently.

® Abroad curriculum offer Displays reflect a broad curriculum.

Work in books reflects a broad curriculum.

Classes have topics but discrete subjects are taught.

I\PC units cross- referenced with National Curriculum to ensure full coverage.

® Aninclusive curriculum All children have access to the curriculum.

Pre, post and intervention teaching aimed at removing barriers to learning.
# A mastery approach All children have access to the curriculum.

IMare capable children have opportunities to suppoert others in their learning.
® Expose children to diversity Evidence of other faiths/cultures

o Emphasis on international element of the Curriculum based on IPC themes and units.
curriculum and issues

# Asking big guestions and enjoying enguiry | Questions on displays, in books, on planning

#® Close vocabulary gap for disadvantaged Planning to include key vocabulary/concepts sheet
e Reinforce Christian and British values Values to be incerporated into all teaching
Evident in classroom displays
¢ Todevelop as individuals Opportunities for classroom responsibility/ leadership

Safeguarding and internet safety given a high priority
Promotion of growth mindset




Subject Intent/Rationale

Subject intent and rationale for reading.

Reading

Vision

What this will look like in reading.

To be of high quality with high
expectations

Children’s learning behaviours are excellent.

Paor behaviour is uncommon.

Poor behaviour is challenged

Marking is of high quality.

Teaching spaces are kept tidy and are organised efficiently.

Abroad curriculum offer

Displays reflect a broad curriculum
Work in books reflects a broad curriculum
Classes have topics but discrete subjects are taught.

An inclusive curriculum

Al children have access to the curriculum.
Pre, post and intervention teaching aimed at removing barriers to learning

A mastery aporoach

All children have access to the curriculum.
Wore capable children have opportunities to support others in their learning

Expose children to diversity

Evidence of other faiths/cultures

Emphasis on international element of the
curriculum and issues

Curriculum based on IPC themes and units.

Asking big questions and enjoying enquiry

Questions on displays, in books, on planning

® Close vocabulary gap for disadvantazed

Planning to include key vocabulary/concepts sheet

® Reinforce Christian and British values

Values to be incorporated into all teaching
Evident in classroom displays

® Todevelop as individuals

Opportunities for classroom responsibility/ leadership
Safeguarding and internet safety given a high priority
Promotion of growth mindset

based on the needs

and interests of the | &M

children
hem.

etters of the
alphabet.

easingly

ELG:

5 & read them

» Can segment the sounds in simple werds & blend t
together & knows which letters represent some of t

» Links sounds to letters, naming and sounding the |

» Begins to read words & simple sentences.
« Uses vacabulary and forms of speech that are incr

influenced by their experiences of books.
« Enjoys an increasing range of books.

* Knows that information can be
retrieved from bogks & computers.

Children read & understand simple sentences,
They use phonic knowledge to decode regular word

sloud accurately.
They also read some common irregular words. abl
They demonstrate understanding when talking
with others about

what they have read.

See long- term plans. New curriculum planning
will be used from September 2021.

Class | Topics Intent Implementation and Rationzle
Arange of topics, | * Continues 3 ryming string. There is a focus on developing the children’s speaking and
1 which are selected | * Hear & say the initial sound in words listening skills, and their u d understanding of vocabulary

Cral and auditory skills linked to segmenting and blending are
erm

practised and developed fram week 1 of the autumn

Discrete RWI phonics sessions start from week 1. Year 1 children

wark with their year group peers in Class 2

Expectations-
Autumn term- All childr

| recagnize Set 1sp
some sounds from Set 2 by the end of the autumn term
Children will ke able to blend and segment CVC w
Phase 2 irregular words.

Spring term- Al children will be

ble to identify and read

containing Set 2 speed sounds, and seme Phase 3 irrsgular
words. Children will be able to blend and segment CVC words
containing the taught digraphs and trigraphs. They
to read some words containing initial blends.

Summer term- By the end of the summer term, children will be
te identify Set 3 speed sounds and Phase 4 irregular words
J will be ab rds contsining both initial and end
blends and simple multisyllabic werds. Children will be working
within Phase 4 [Letters and Sounds)

o read

Children have at them a day, where

comprehension skills are d

one stary




Parents are invited to a phonics advisory session in September,
and a reading advisory session in November. They are invited to
observe a RWI lessen in action during the spring term. The
purpose of these sessions is to encourage parental support and
give the parents the skills and knowledge to provide high quality
support at home.

Reading books are given to the children by the October half
term. The children have had a whole half term of phonics
support, which then puts them in good stead for their home
reading. All reading books are book banded {progressively) and
support the phonics that is taught in class. There are
opportunities to change their books twice a week. The
expectation is that all children will be on the vellow book band
by July.

Red Ditty books start towards the end of the autumn term, once
the children recagnise @ range of set 1 graphemes and can hear
some of the phonemes in words. Reception children will be
working on the Purple Get Writing bocks by the end of the
summer term and Year 1 will work on Yellow.

Speech and Language interventions are put in place to support
children with difficulties.

Clsss 1is included in the guided reading cycle from the spring
term onwards.

Year 1 Weekly reading tasks in the reading journal.
Parent volunteer support is targeted to supporting reading

Year 1 onwards have a library book to take home and participste
ina library skills scheme

Children chaose a class library book sach week to encourage the
sharing of books at home and 5 positive attitude/ enjoyment for
books.

Year 1 Termly Pira test which give a reading age (if they are
ready and able to access this type of assessment),

Who am 1?7 / The
Stories People Tell

The Great Fire of
London /
Sensational

Flowers and Insects
/ All Dressed Up
¥m Alive/
Buildings

Titanic / Seeing the
Light

Our Werld /
Hooray! Let's zo.on
Holiday

See long- term plans

Children are spl
Class 2 and ¥r2 chi
children)

children should be working st Phase 5 phonics at the end of

year 1

Expectation is for all children to be on the Orange book band by
the end of year 1 and the Gold book band by the end of year 2.

Regular whele class stery time with a focus on
children’s comprehension skill, vo
and genre. Chapter books are use

eloping the
ulary and stery

Two reading books allocated from a selection that s book
banded [is progressive from Class 1). There are opportunities to
change their books any day of the week. Adult checks their
reading record books twice weekly,

Guided reading once a week.
Parent helper's support is targeted to supporting reading.
There is a focus on continuing to develop the children’s speaking

and listening skills, and their use and understanding of
vocabulary.




Speech and Language interventions are put in place to support
children with difficulties.

Children in year 1 are screened in January and receive additional
phenic support if required, plus Year 2 children who did not pass
the screening in Year 1.

Weekly reading tasks in the reading journal encouraged

Termly Pira test which give a reading age

Children have = library book to take home and participate ina
library skills scheme.

Explorers and
3 | Adventurers/
Shaping Up

Footprints from
the Past/ What's
on the Menu?
/Romans

Gateways to the
World/ Inventions
that Changed the
world

Chocolate/ Pictures
and Photographs

Different Places,
similar lives
(wwi)

Treasure/ Do you
live around here?

See long- term plans

Change books independently.
Children become Free Readers once they have read 6 fiction and
& non-fiction of the appropriate book bands (with grey being the
highest) and have achieved 9.6 yrs as a reading age.

Weekly comprehension exercises.

Regular whole class story time to further develop the children’s
comprehension of more complex stories and vocabulary.

Chrome books used for research to develop research skills.

Phase & phonics taught thraugh the speling scheme (Schofield
and Simms).

Regular independsnt quiet reading sessions to build stamina,
encourage internalisation and independence

Guided reading.

Reading volunteers and reading interventions for children
working at below ARE or read infrequently to an adult st home.

Termly Pira test which give a reading age. Reading age of 9.6
considered for free reading.

Weekly reading tasks in the reading journal.
Some topics have 3 heavy comprehension focus.

Children have a library book to take home and participate in 3
library skills scheme.

Termly Pira test which give a reading age

Being Human/

AD900 ( Mayans) | See long- term plans

Going Global/
space Explorers

Full Power/ What a
Wonderful World/
Rainforest (IOW
week)

Fairgrounds/Weath
erand Climate

Building A Village/
Vikings/
Mountains

The Holiday Show/
Bahrain/Investizat
ors

‘All children are free readers, unless significantly below ARE (as
discussed in Class 3). Teacher supparts, monitors and advises all

readers.

Reading skills taught through Talk for Writing lessons. Children
analyse text as a reader and then look at the tools used by the
writer.

Children read to most days (by n adult). High quality literature
chasen by the teacher. This text is ususlly then used 35 3

stimulus fer the children’s writing.

Guided reading.

Reading voluntesrs and reading interventions.

Termly Pira test which give 5 reading age

Weekly reading tasks in the reading journal.

Chrome books continue to be used for research.

Spelling patterns and rules taught and consalidated using
spelling scheme (Schofield and simms).

Reading raffle to encourage independent, regular reading. Books
used as a reward (encouraging a positive view of reading).

Writing club based around new releases or to be released texts.
Author videos explain how they can approach their writing,
linking it to their own writing process

Myths and See long- term plans

Legends/
Fascinating Forces/
Making New
WMaterials (Bake it)

The Time Tunnel/
Existing Extinct
Endangered

They see the World
Like This/ Isle of
Wight /Growing Up
(yré)

Making the News/

Free readers which are menitered through their reading journals
and discussions with the children. Below ARE are heard read by
supporting adults. Teacher listens to the lowest percentage of
children.

Reading skills taught through Talk for Writing lessens. Children
analyse text as a reader and then look at the tools used by the
writer.

When talking about books, children use ‘Sook Talk’ which
structures high quality discussion and reference to the text

Children read to mast days (by an adult]. High quality literature
chosen by the teacher. This text is usually then used as a
stimulus for the children's writing.




Go with the flow/
Christmas cookery

Champions for
Change/ Look Hear

Making Things Go /
Art- specialist unit/
Growing Up (vr6)

e o L s e

itten by the children and
b page there
endent choice

Bock recommendations a

played in the baok zene. Lxhalf term. On th
is & reading list for Y75 and
and enjoyment for reading

to encourage in:

Dally independent quiet reading time

spelling patterns and rules taught and consolidated using
spelling scheme (Schofield and Simms)

Guided reading
Termly Pira test which give a reading age.

Weekly reading tesks in the reading journal.

Chrome books continue to be used for research

‘Writing club based around new releases or to be released texts.
Author videos explain how they can approach their writing,

linking it to their own writing process

Children have a library book to take home and participate in a

library skills scheme

Subject intent and rationale for writing.

Vision

What this will look like in writing.

To be of high quality with high
expectations

Children’s learning behaviours are excellent.

Poor behaviour is uncommon

Poor behaviour is challenged.

Marking i of high quality.

Teaching spaces are kept tidy and are orzanised efficiently.

Abroad curriculum offer

Displays reflect a broad curriculum

Work in baoks reflects a broad curriculum.

Classes have tapics but discrete subjects are taught.

IPC units cross- referenced with National Curriculum to ensure full coverage.

An indusive curriculum

All children have access to the curriculum.
Pre, post and intervention teaching aimed at removing barriers to learning.

A mastery approach

All children have access to the curriculum.
Wore capsble children have opportunities to support others in their learning

Expose children to diversity

Evidence of other faiths/cultures

Emphasis on international element of the
curriculum and issues

Curriculum based on IPC themes and units

Asking big questions and enjoying enquiry

Questions on displays, in baoks, on planning

Close vocabulary 2ap for disadvantagad

Planning to include key vocabulary/concepts sheet

Reinforce Christian and British values

Values to be incorperated into all teaching
Evident in classroom displays

To develop as individuals

Oppartunities for classroom responsibility/ leadership
Safeguarding and internet safety given a high priority
Prometion of growth mindset




Class | Topics Intent Implementation and Rationale
Arange of topics, Writing is madelled to the children and used for a purpose
1 | which are selected * Gives meaning to marks they make as they draw, writ
based on the needs & & paint. Letter formation is taught from week 1 via RWI {alongside
and interests of the = Begins to break the flow of speech into words. phonics)
children « Continues a rhyming string.
N * Hears and says the | sound in words. RWI starts in week 1 in September. Child et -
* Can segment the sounds in simple words & blend the Vi starts IR sk Lin Ssplember LRIETEn SE SaUent i vee
- phonics to spell and write words, and then wards within
together sentences
« Links sounds to lstters, naming
& sounding the letters of the Expectations- By the end of the autumn term, it is expected
slphabet. that all children can hold a pencil correctly and use it with
* Uses some clearly identifiable letters to communicate | good control and pressure, that they can write their names,
meaning, that they are producing increasingly complex letter strings,
representing some sounds correctly and in sequence. | they can segment CVC words and that they are representing
. Writes own name and other things such as labels, capt | cgna sounds correctly when supported.
ons ) By the end of the spring term, the children are forming
« Attempts to write short sentences in meaningful cont ) o 3
exte letters (mostly correct] and are able to write simple
sentences, spelling simple words phonetically and spelling
Phass 2 irregular wards accurately. They know capital letters
recognisable letters, most of which are correctly | Thev 2egin to write using handwriting lines
formed. Bythe end of the summer term children are expected to plan
- Spell words by identifying sounds in them and and write longer sentences using the conjunctions ‘and’ and
representing the sounds with a letter or letters: ‘because’. They can spell words using the taught digraphs and
- Write simple phrases and sentences that can be read | igrahs, spelling some words correctly and making plausible
by others. attempts at others. spell some Phase 3 irregular words
correctly.
See long- term plans
Free writing books given to the children and engaging writing
opportunities provided for their free play (both in the indoer
and outdoor learning environment)
A range of resources and writing surfaces are provided on
both large and small scale to engage and encourage the
development of their writing skills.
Children participate in dictated sentences to support and
secure children’s understanding of how to compose and
structure a sentence and then write it.
Scrap books are introduced in the spring term so that the
children can plan and write their own sentences based on
topics that interest them
Talk for Writing technigues used for developing the children's
understanding of storytelling, recording their own ideas and
developing their understanding and use of vocabulary.
Whoam I? / The RWI continues and builds on the sessions in Class 1.
2 Stories People Tell See long- term plans
N Extended writing weekly to build stamina and apply skills and
The Great Fire of _
knowledge taught so far.
London /
Sensational Talk for Writing incorporated with extended writing and ane
Flowers and Insects / week blocks each half term
All Dressed Up
Pm Alive/ Buildings
Titanic / Seeing the
Light
Our World / Hooray!
Let’s go on Holiday
Explorers and See long- term plans Expectation of producing min 10 lines of free writing 3x
3 | Adventurers/ wesk
Shaping Up |
Focus sentence structure, moving on to conjunctions and
Footprints from the
complex sentences
Past/ What's on the
?
Menu? /Romans Spag books (allchildren inc ¥r2) to discreetly teach
Gateways to the punctustion and grammar. Introduce paragraphs,
World/ Inventions. apostrophes, inverted commas etc.
that Changed the
world Al writing is expected to be joined by spring half term
Chocolate/ Pictures Schofield and Simms spelling scheme. Weekly spelling test
and Photographs spelling age tests twice yearly.
Different Places,
similar lives (WWII) Target hooks introduced which always have a writing target
Treasure/ Do you Weekly handwriting session. Handwriting support grp for
live around here? children below ARE. When ready, children use black or blue
pen. All children use pen by summer term.
Talk for Writing strategies used when appropriate eg Charlie
and the Chocolate Factory.
Being Human, See long- term plans Expectstion of producing min 15 lines of free writing 3x
4 | AD900 ( Mayans) week

Going Global/ Space
Explorers

Securing sentence structure, and using s zreater range of
conjunctions and being creative with clauses. Paragraphing.




Full Power/ What a
Wonderful World/
Rainforest (I0W
week)

Fairgrounds/Weathe
rand Climate

Building A Village/
Vikings/ Mountains

The Holiday Show/
Bahrain/Investigator
s

Descriptive writing. Learning the impact that this has on the
tone, atmesphere, ‘show net tell’, and developing an
swareness of their sudience.

Talk for Writing strategies used. Writing linked to the class
novel.

Spag books used to support the teaching of zrammar and
punctuation. Is used to teach skills and concepts. Writing
tasks are then planned where this knowledge can be applied.

schofield and Simms spelling scheme. Weekly spelling test.
Spelling age tests twice yearly.

Discrete handwriting 1x week; linked to statutory spelling.
Handwriting club for children not at ARE. Highlighted lines
used in their writing journals for children not at ARE

Target books always have a writing target.

Weekly homework with a focus on the use of statutory
spelling words, punctuation and grammar.

Writing club (non-compulsory for years 4-6) based around
new releases or to be released texts. Author videos explain
how they can approach their writing, linking It to their own
writing process.

Myths and Legends/
5 | Fascinating Forces/
Making New
Materials (Bake it)

The Time Tunnel/
Existing Extinct
Endangered

They see the World
Like This/ Isle of
Wight /Growing Up
{yré)

Making the News/
Go with the flow/
Christmas cookery

Champions for
Change/ Look Hear

Making Things Go /
Art- specialist unit/
Growing Up (yr6)

See long- term plans

Expectation of producing min 15-20 lines of free writing 3x
week.

Manipulate sentence structure to control the level of

greatera

areness of audience.

Develop atmosphere and draw on reading as a medel.
Develop more sophisticated vocabulary and choices of
adverbials, synonyms, similes and metaphors.

Each unit of work has a focus that includes Greater Depth
objectives which works towards the end of key stage
statutory assessment. Creates appartunities and supperts the
achievement of grester depth writing

Talk for Writing strategies used. Writing linked to the class
novel/ text.

Spag books used to support the teaching of grammar and
punctustion. Is used to teach skills and concepts. Writing
tasks are then planned where this knowledge can be applied.

Schofield and Simms spelling scheme. Weekly spelling test
Spelling age tests twice yearly

Handuwriting practised as part of the morning warm-up
session 1x week. Handwiriting club for children not at ARE

Target books always have 3 writing target. These are
discussed through pupil/ teacher conference.

Writing club (non-compulsory for years 4-6) based around

new releases or to be released texts. Author videos explain
how they can approach their writing, linking it to their own
wiriting process.

Writer of the month once a month.

Once a term classes2-5 meet for peer/ buddy system. Children work with their partner to share, celebrate and support improvements in their written

work.




Subject Implementation

Planning




Teachers teach reading through discreet lessons as well as through other curriculum subjects. Discreet
lessons cover a range of genres and lessons focus on text level, sentence level and word level objectives.
These are taken from the National Curriculum. These objectives and planned genres form the teacher's
long and medium term plans. Below is an example of a long term plan.

Year R follow our tailored EYFS curriculum and the Early Years statutory framework.

|Literacy planning for Class 1

Genres:
Fiction Stories with Stories from a Stories with Traditional and Stories about Fantasy
familiar range of cultures | predictable and | fairy tales; worlds
settings patterned including plays.
language
Non- Labels, lists Instructions Recounts Information texts | Recount, fact or fiction
_— and captions
Fiction
Poetry The Seasons; descriptive poetry Pattern and rhyme, including Poems on a theme
traditional nursery rhymes

The children will listen to stories read aloud, daily. These will be high quality texts, both classic and modern, chosen by the

teacher. One topic each year will be devoted to a specific author.

There will be a focus on texts from the following authors:
Eric Carle, Julia Donaldson, Michael Rosen, Dr Seuss, Mick Inkpen, Judith Kerr, Shirley Hughes, Claire Freedman, Davies

McKee.

Poets Studied- Tony Mitton Big Red Boots, Shirly Hughes Out and About, Julia Donaldson Wiggle and Roar, Michael Rosen

We're Going on a Bear Hunt and After Dark.



https://enmoreprimaryschool-my.sharepoint.com/:w:/g/personal/edavies_enmoreprimaryschool_org/ETNgucsyyuFLo_LkO3OcZ6YBitE4iJ1jzVbjlj1jmQ5VMg?e=Z4egYb
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/974907/EYFS_framework_-_March_2021.pdf

Follow the links to see each teacher's long and medium term plans in full.
YearR
Year1
Year 2
Year 3
Year 4
Year5

Year 6

Progression of skills and concepts in writing. Follow this link.

Years R to 2 follow a phonics long term plan. Classes 1 and 2 use the scheme Read, Write Inc to teach
phonics. Class 3 teach phonics as part of their spelling scheme. Below shows the long term plan for
phonics.

Progression in phonics for Year R, Year 1 and Year 2 (in Class 2). Phonics scheme.

Speaking and Listening is is a key component of the National Curriculum. A progressive document has
been created to ensure that it has a high profile within our setting. It is detailed and progressive. It can
be seen here.

A detailed provision map of our Speaking and Listening opportunities can be seen here.

This subject is generally taught in discrete lessons following topics from the International Primary
Curriculum. The objectives within the National Curriculum have been cross- referenced with the IPC to
ensure coverage.

For each topic, class teachers will produce a Key Concepts and Vocabulary Overview:



https://enmoreprimaryschool-my.sharepoint.com/:w:/g/personal/edavies_enmoreprimaryschool_org/ETNgucsyyuFLo_LkO3OcZ6YBndLecUXM_unRRkQClNQ6XA?e=JpQikR
https://enmoreprimaryschool.sharepoint.com/:w:/s/Enmore/ESu977KuCuFAlVygxLa3pfkBWcVNF3nRW9ggdX4Yf4lwCg?e=y6GwjT
https://enmoreprimaryschool.sharepoint.com/:w:/s/Enmore/Ed7sT3YpMItOpxw9BQkEhbgBHx17030kgzHA8i9u5Qqp7w?e=7CjzjP
https://enmoreprimaryschool.sharepoint.com/:w:/s/Enmore/ETkH-C0S-D5Omf4O7FAnOAYBMVt7yKerxX3TPn1NBFqj4Q?e=g93uUi
https://enmoreprimaryschool.sharepoint.com/:w:/s/Enmore/ES3Jpm4H_X1OiPqVYmVqg_ABiy7yEHEJv212fORDC__VNg?e=J8phFc
https://enmoreprimaryschool.sharepoint.com/:w:/s/Enmore/ES7ghuGCbBBLixIGwlc3Q2wBLm5ZqZC-lo2nOobVQ5PauA?e=UVW3DQ
https://enmoreprimaryschool.sharepoint.com/:w:/s/Enmore/EbCiFqK-FFlJrLf4PBSSn4cBBc6-2Ffyk-RZyvio7fq0vA?e=Y9Rbg7
https://enmoreprimaryschool-my.sharepoint.com/:b:/g/personal/edavies_enmoreprimaryschool_org/ERQIs10MjXdOj0WZNA_2iakBwuTWU0iX8xmawGmau6ykgg?e=CyeXaO
https://enmoreprimaryschool.sharepoint.com/:w:/s/Enmore/EZFoloLzjQxBmuMJi6qMa68BzUNKBm9S1ONxUU53MpDS2g?e=1LX8yL
https://enmoreprimaryschool.sharepoint.com/:w:/s/Enmore/EX8_SnOGnJlMtcMVzSPV1fMBH3jy7AQTw_pda_s63rMkbA?e=UWCeaW
https://enmoreprimaryschool.sharepoint.com/:w:/s/Enmore/EXM_bEzAwJhNo_NtNtWnY5ABD2zaUVuGJEUHnAoydehhNA?e=17hFIs

key Concepts and Vocabulary

Science

water cycle
permeable
impermeable
dissolve

mineral
sedimentary
renewable
hydro-electricpower
micro-organisms
condensation
evaporation
precipitation
saturated
mixture

solution
amphibian
mammal

reptile

Art/DT

cantilever
beam

arch
suspension

Go with
the flow

Society / International

conservation sanitation
government organisation
controversial beneficial
advantage long-term
disadvantage intention
significant Ganges

Class:_ 5

History

settlement

ancient

ceremony

prosperity

Pharaoh

Egypt

archaeology
Geography/Environment
bank tidal
current tributary
delta upstream
erosion meander
estuary deposit
floodplain source
mouth sediment
silt mountainous
oxbow glacier
reservoir shortage
pollution transport

In class 1, the teacher produces a yearly vocabulary overview which is covered by the half termly topics
throughout the year. Specific topic words are then shown on the teacher's medium term plan:




Key Cohcepts and Vocabulary

Understanding the World- Science

Compare, similar, different,
change, fair, investigate, names of
materials, float, sink, living, non-
living, natural, manmade,
transparent, shiny, dull, seasons,
names of animals, names of
common plants, healthy, fruit,

Expressive Art and Design- Art/DT

Names of materials, names of tools,
build, make, design, investigate, plan,
improve, join, wind, turn, model,
cloth, felt, thread, sew, stitch,
needle.

Names of colours, pastels, paint,
watercolour, artist, paintbrush,
spatula, descriptive language.

Class: 1

Expressive Arts and Design-
Music

Names of common
instruments, rhythm, gently,
hard, beat, loud, quiet, fast,
slow emotional vocabulary,
song, tune.

Understanding the
World- History

Past, long time ago,
years, weeks, days,
change, similar, different,
remember.

vegetable, harvest, grow, parts of a

plant, seed, parts of human body.

Literacy

Phonemes, graphemes, digraphs, trigraphs,
letter, word, sentence, full stop, capital
letters, finger gaps, sound out, red word,
letter name, root word, suffix, rhyme.

Book language- book cover, title, author,
blurb, character, predict, fact box, speech
bubble, label, poem.

\

EYES

Mathematics

Number-Numbers 1-20, add subtract/ takeaway, more,
less, aftogether, total, equals, next, before, after, forwards,
backwards, digit, count, share, half, number bonds,
double.

Shape, Space and Measure- name of simple 2D and 3D
shapes, edges, face, corners, sides, rell, curved, repeating
pattern, pence, change, ordinal numbers, bigger, smaller,
taller, shorter, direction and positional vocabulary, full,
empty, heavier, lighter, days of the week, yesterday,
tomorrow, week, time, o’clock, half past, sort, measure.

PSED and Society

Friends, care, kindness,
family, share, take turns, fair,
language associated with
emotions, Golden Rules,
names of different learning
characteristics (Explorer, Trier
and Thinker), Britain, country,
Queen, prime minister,
election, Houses of
Parliament, choice, freedom,
rules, right/wrong,

Understanding the World- RE

God, Jesus, Bible, disciple, church, saint,
parable, creation, love, Christian Values,
vocabulary linked to festivals e.g.
Christmas, family, friends, religion and the
names of religions, celebrate.

Understanding the World- Geography/Environment

Village, town, city, types of building, roads, natural,
manmade, country, map, key, symbols, photograph,
compare, directional and positional vocabulary, close, far
away.

Understanding the
World- Computing

Computer, mouse,
laptop, iPad, app,
control, Google, search
internet, safety, remote
control, directional
vocabulary, program,
on/ off, use.

\ Physical Development- PE

Health, heart, lungs, muscle, safe,
names of different apparatus and
equipment, different body shapes,
language of movement, directional
and positional vocabulary,
language of speed.

Class 1 vocabulary, linked to the topic, shown on the medium term planning:




k:lass 1

Topic- Stories Summer Term 1

"I" Intent

Intent Statement:

At Enmore C of E Primary 5chooel we aim to provide a high-guality
curriculum which has high expectations. This curriculum will be broad
and inclusive. We will use a mastery approach and expase children to
diversity. We will encourage the children to ask big questions and we
will support them with the enguiry process. We aim to close the
vocabulary gap for the disadvantaged and develop the children's
understanding of their place in the international community and the
issues faced by themselves and others. Our curriculum will reinforce
both Christian and British values. We will support the children to
develop as individuals and achieve their potential.

Enmore School Values ‘Those who are taught here must go out and
teach athers’.

- Tell stories to their peers and the adults within the class.

-Create 3 class book of stories to put in the book corner.

-Support each other in learning and playing traditional playground
gamnes.

Key vocabulary:
Story vocabulary- beginning/ end, blurb, title, authar, illustrator,
fiction, nonfiction, factual, characters, setting, retell.

Cultural Capital experiences-

-Grow and care for their own plant.

-Forest school activities.

-Learn and engage in playground games such as marbles and elastic.
-isit 5t. Michaal's church. Lock at the features of the building and
grounds.

-Care for and observe tadpoles and create a wormery.

British Values:

-Learn to care for the living world around them; both plants and
animals.

-Learn that a church is a special place of worship for Christians.
-Celebrate the work of key workers during the pandemic by entering
the Post Office design a stamp competition.

Curriculum Impact:

-Children will be able to retzll the story of Jack and the Beanstalk and Geldilocks and the Three Bears.
-Children will have designed a stamp and enterad the Post Office art competition.
-Children will have created their own stary which will be shared in a class book.

Each class teacher (Classes 2 - 5) then plans discreet English lessons, with clear learning objectives, using
the following weekly planning proforma:

>ARE @ARE <ARE




Teacher Year: Term: Aut/Sp'Su W/B: Text type:

Objectives: Vocabulary

Intro/whole class shared or guided reading/ writing/ Main Teaching Activity/ independent work Plenary
sentence’ word work

Monday

Tuesday

Wednesday

Thursday

| Friday

Class 1 English planning is shown on both the medium term planning and then the weekly plan.




"I" Implementation

Personal. Social, Emotional Development

Play turn taking games such as Connect 4, Snakes and Ladders etc.
Encourage children to take turns during their free play. Learn to play
a range of traditional playground games such as marbles and elastic.
Allow for opportunities where the children can play these games
independently of adults. Teach strategies that support their ability to
take turns and share fairly.

Learn about ways that they can keep themselves safe when using the
computer. Create a display.

Communication and Language

Develop children’s ability to retell and then generate their own
stories. Learn well-known stories by heart. Introduce Umnbrella
Stories. Put their stories together to create a class book.

Physical Development

Develop the children’s ability to write on linas in preparation. Ensure
all children can write their name. Provide additional practice for
children who struggle with pencil control.

Lean how to keep themselves comfortable and healthy in the warm
waather.

F.E. — Equipment experiences. Yoga experiences.

Literacy

Look at and use story book language; Once upon a time, one sunny
marning, @ long time ago... Learn to use simple prepositions and
conjunctions; then, after that, next, suddenly, unfortunately, luckily. Learn
ways to end a story; finally, happily ever after. Look at how to use adjectives
and adverbs. Learn how to draw story maps. Some story maps on A4 paper,
zome linear on & long length of paper which they can physically move along.
Usze fingsr puppets to draw settings which they could describe. In small
groups children make up a story for their puppets. Learn to verbally retell/
tell & story and then write their stories over a number of sessions. Lock at
You Choose to help generate ideas for characters and settings. Focus on the
stories Jack and the Beanstalk and Goldilocks and the Three Bears. Yrl
develop their ability to read a text and answer written questions about it,
referring to the text for the answer. Build stamina to produce longer pieces
of writing using story language.

Consolidate the children’s recognition and use of Phase 3 phonics.
Year 1- Use syllables to segment and spell words. Focus on Phase 4/5.
Identify verbs.

Example of a completed Class 1 weekly plan:

Many elements of reading, writing and phonics is taught through a play-based curriculum. Some
activities are child-led and others will involve greater adult involvement. Activities are planned each
week. This is an example of a planning sheet for these play-based activities:



Construction/
3D

Malleable/
Creative

Markmaking

Sand/water [Small world/

Handwriting policy.




knmore C of E Primary School

Handwriting Policy

At Enmare School we believe that all children should be taught how to produce written
waork that is neat and legible, and work with fluency and contrel. We want them to feel
proud of the work that they produce and develop their own style before moving onto
secondary school.

Aims
Teaching

To raise standards in writing across the scheol.

To have a consistent approach across the EYFS, Key Stage 1 and Key S5tage 2 when teaching
handwriting and presentation of work across the school.

To adopt a common approach towards handwriting by all adults when writing in children’s
books, on the whiteboard or on displays/ resources.

Children

Develop fluent handwriting, where the pencil literally flows from letter to letter in a smooth,
almost continuous process.

Write at an acceptable speed.

Individuality will often develop in time. In Key 5tage 2, once the children's handwriting is
well presented and fluent, the children will be allowed to develop variations in the writing
character as long as it is neat, joined and legible.

Presentation is important. Children need to consider the visual impact of their writing as
well asits accuracy. Aspects that should be taught include spacing, margins, borders and
illustration. Key Stage 2 children should be taught the value of drafting, revision and editing
and then rewriting in best writing.

Strategy for Implementation

Entitlement and Curriculum Provision

Handwriting is taught regularly and systematically using many elements from Ruth Miskin's
Read Write Inc Phonics Handwriting approach and strategies.

Avoid writing on whiteboards when teaching a specific skill. Whiteboard pens are large and
do not allow a firm and controlled grip.



Shared and guided writing will provide additional opportunities for the modelling and
monitoring of handwriting.

Teaching and Learning

Handwriting is a skill that needs to be taught explicitly. Since handwriting is essentially a
movement skill, correct modelling of the agreed style by the teacher is important. It is not
enough for pupils to copy meodels from a published scheme or worksheet. Consistency in the
attitudes displayed, the methods employed and the models provided is the key to effective
learning.

The Role of the Teacher

Te follow the schoal policy to help each child develep legible and fluent handwriting.
To provide direct teaching and accurate medelling.

To provide resources and an environment that promotes good handwriting.

To observe pupils, monitor progress and determine targets for development.



+

Progression

Year R

Writing ELG- Children should use their phonic knowledge to write words in ways that
match their spoken sounds. They also write some irregular common words. They write
simple sentences which can be read by themselves and others. Some words are spelt
correctly and cthers are phonetically plausible.

40-80m- Uses some clearly identifiable letters to communicate meaning, representing
some sounds correctly and in sequence.

Write own name and other things such as labels and captions.

Attempt to write short sentences in meaningful context.

Physical Development ELG- They handle equipment and tools effectively, including pencils
for writing.

40-80m- Use a pencil and held it effectively to form recognisable letters, maost of which
are correctly formed.

See Stage 1 and Stage 2. Starting from September- Practise R\WI
Fallow the sequence. letter formation when new sounds are
taught, Stage 1.

Teach correct pencil grip and positioning of
the paper.

Teach the correct posture when writing.
Provide oppertunities far children to
engage and practise handwriting patterns
throughout the year in addition to RWI
leszons.

Daily fine meotor skills lessons and activities
to be provided using a multisensory
approach.

Oxford Owl style letter formation pages to
be used as and where approgriate.

Model how to position letters on a line
using wide lined paper.

When/ if the children are ready they will be
taught how to write on handwriting lines in
preparation for Year 1.

Children will be taught how to farm the
number 0-5 correctly.




Year 1- Mational curriculum expectations statutory requirements and non-statutory
guidance.

Pupils should be taught to:

& sit correctly at a table, holding a pencil comfortably and correctly

& begin to form lower-case letters in the correct direction, starting and finishing in the
right place & form capital letters

4 form digits 0-3

# understand which letters belong to which handwriting “families’ (Le_ letters that are
farmed in similar ways) and to practise these.

Handwriting reguires frequent and discrete, direct teaching. Pupils should be able to form
letters correctly and confidently. The size of the writing implement (pencil, pen) should
not be too large for a young pupil's hand. Whatever is being used should allow the pupil
to hold it easily and correctly so that bad habits are avoided. Left-handed pupils should
receive specific teaching to meet their needs.

Year 1 Term 1- Children will be provided with

Fallow the letter sequence in Stage 2. handwriting patterns to practise fine motor
control skills and control when forming

Fallow the Group 1 joins in Stage 3. letters and continue with RWI| Phonics

Handwriting Stage 2, focusing on the size of
the letters within the additional
handwriting lines (see their handwriting
books and writing books).

Letters should be taught in the handwriting
groups; ‘around’ letter, ‘"down’ letters,
‘curly” letters and ‘zig-zag’ letters. Refer to
the picture mnemonic that they have
already learnt.

Term 2- Children to be taught how to
correctly form capital letters and the
difference in size of capital letters and
lower case.

Continue to practise lower case letters with
a focus on the size of the letters on the
handwriting lines.

Children should be provided with
opportunities to apply their handwriting
skills within words, not just individual letter
formation.

Term 3- 5tart teaching joins Group 1 letters
from Stage 3.




Year 2 - National curriculum expectations statutory reguirements and non-statutory
guidance.

Pupils should be taught te:

form lower-case letters of the correct size relative to one another

& start using some of the dizgonal and horizontal strokes needed to join letters and
understand which letters, when adjacent to one another, are best left upinined.,

& write capital letters and digits of the correct size, orientation and relationship to one
another and to lower case letters

4 use spacing between words that reflects the size of the letters.

Pupils should revise and practise correct letter formation freguently. They should be
taught to write with a joined style as socn as they can form letters securely with the
correct arientation.

Year 2 RWI Phonics Handwriting Stage 3.
Children will practise writing in their
Stage 3 handwriting books using handwriting lines.

They will use simple lined books for their
written work where they will be
encouraged to differentiate the size and
position of their letters without the guide
of handwriting lines.

Term 1- Group 1 and Group 2 joins

Term 2-Group 3 and Group 4 joins

Term 3- Group 4 -6 joins.




Lower Key Stage 2 (Years 3 and 4} National Curriculum expectations statutory
reguirements and non-statutory guidance.

Pupils should be taught to:

4 use the diagonal and horizontal strokes that are needed to join letters and understand
which letters, when adjacent to one another, are best left ypinined,

& increase the legibility, consistency and quality of their handwriting [for example, by
ensuring that the down strokes of letters are parallel and equidistant; that lines of writing
are spaced sufficiently so that the ascenders and descenders of letters do not touch].

Pupils should be using joined handwriting throughout their independent writing.
Handwriting should continue to be taught, with the aim of increasing the fluency with
wehich pupils are able to write down what they want to say. This, in turn, will suppert their
compaosition and spelling.

Year 3 RWI Phonics Handwriting Stage 3.
Continue to practise their handwriting in
their handwriting books using handwriting
lines.

They will use simple lined books for their
written work where they will be
encouraged to differentiate the size and
position of their letters without the guide
of handwriting lines. These lines will be
narrower than in Year 2.

Revise capital letter formation.

Term 1- Group 1 -3 joins
Term 2- Group 4- 6 joins.
Term 3- Apply joins learnt into words.

One 30 minute handwriting lesson each
week.

Year 3 pupils will use pens for writing
during the spring term. Year 2 children will
be encouraged to use pen when/ if they are
ready. Children will be allowed to use a
blue pen; no biros.

Year 4 RWI Phonics Handwriting Stage 3.
Continue to teach joins but without the
visual prompts or lines (unless intervention
is required).

All children to use handwriting pens.

Term 1- Groupl-3




Term 2- Group 4-6.
Term 3- Apply joins learnt into words.

One 10 minute lesson each week.

Upper K52 (Yr 5 and ¥r 6)- National Curriculum expectations statutory reguirements
and non-statutory guidance.

Pupils should be taught to:

write legibly, fluently and with increasing speed by:

& choosing which shape of a letter to use when given choices and deciding whether or
not to join specific letters

& choosing the writing implement that is best suited for a task.

Pupils should continue to practise handwriting and be encouraged to increase the speed
of it, so that problems with forming letters do not get in the way of their writing down
what they want to say. They should be clear about what standard of handwriting is
appropriate for a particular task, for example, quick notes or a final handwrittan version.
They should also be taught to use an ynjoined style, for example, for labelling a diagram
or data, writing an email address, or for algebra and capital letters, for example, for filling
in a form.

Year 5and 6 RWI Phonic Handwriting 5tage 3 letter
combinations as guidance handwriting
lessons will take place once per week.
Children will use simple lined paper.
Children whao need intervention will receive
extra tuition once per week using
handwriting lines.

Provide different opportunities to engage
children and encourage them to write at
speed.

Handwriting should be linked to spelling.
One 10 minute lesson each week.




Correct posture and handwriting position

The arm rests on the surface of the table, stabilizing the hand and arm movement.

When sitting:

feet are flat on the floor (or a step stool or a stack of books)
knees are at the same level as the hips
arms, bent at the elbow, rest on the table top

shoulders are relaxed, not scrunched up toward the ears

Naintain the hand/wrist/arm position that is presented while standing. Watch for
“planting” of the hand—the hand and forearm should rest on the table top and provide
stabilization for the arm, but not constrict movement. The nen-writing hand stabilizes the

paper.



Correct Tripod Grip

First, join the tips of the thumb and
middle finger.

Then put the pen in the cleft between
them.

Finally, lay the index finger on top of
the pen.

Provision for left handed children

Left handed children should sit on the left side of a right-handed child, so that they are not
competing for space. They are encouraged to find a comfortable orientation for their paper,
usually slightly to the left of centre of their body. Teachers are alert to the fact thatitis
difficult for left-handed children to follow the handwriting movements when modelled by a

right-handed teacher. Teachers demonstrate to left-handers on an individual/ group basis,
even if the resulting writing is not neat.

Paper Placement and Pencil Skills
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Inclusion

Children with Additional Needs in handwriting will be helped with appropriate teacher
intervention. Additional support and advice is available from our SENCO. Children from both
key stages will have access to a range of writing tools (including pencil grips and specialist
pens and pencils) and will be given guidance about which are best suited to their needs.

Role of parents and carers

The Foundation Stage teacher plays an important rele in communicating with parents about
how handwriting is taught in school. Parents should be encouraged to offer good models to
their pupils by using only capital letters at the beginning of their names and practising
drawing patterns together.



Stage 1

Intraduction of letters — sequence and picture mnemaonic.

RWI Handwriting Letter Phrase

m Maisey, mountain mountain

a Round the apple, down the leaf

s Slither down the snake

d Round his bottom, up his tall neck, down to his feet

t Down the tower, across the tower

i Down the body, dot for the head

n Down Nobby and over his net.

p Down the plait and over the pirates face

g Round her face, down her hair and give her a curl

o All around the orange

c Curl around the caterpillar

k Down the kangaroo’s body, tail and leg

u Down and under, up to the top and draw the puddle

b Down the laces to the heel, round the toe

f Down the stem and draw the leaves

e Lift off the top and scoop out the egg

| Down the long leg

h Down the head to the hooves and over his back

sh Slither down the snake, down the head to the hooves and
over his back

r Down his back, then curl over his arm

j Down his body, curl and dot

v Down a wing, up a wing

vy Down a horn up a horn and under his head

w Down, up, down, up

th Down the tower, across the tower, then down the horses
head to the hooves and over his back



z 7ig-zag-zig

ch Curl round the caterpillar, then go down the horse’s head
to the hooves and over his back

q Round her head, up past her earrings and down her hair

% Down the arm and leg and repeat the other side

Examples:

f f
5 b

Stage 2

Handwriting Letter formation

a p c lf{ e T g nt | R | mn
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Children learn correct Iettbr formation using the same
picture mnemonics they have already learnt in the Speed
Sounds Set 1 Lessons.

These letters are now taught in handwriting groups:
* ‘Around’ letters:caodgq

o ‘Down’ letters: Itbpkhijmnruy

* ‘Curly’ letters: e fs



» ‘7ig-zag' letters:vwz x..
Children write on plain paper.

The lesson plan

Practise the letters in the handwriting order. (See above)
Use the following routine for every lesson. (This is an
example lesson for the letter g.)

Demonstrate

1. TOL as you use your mental checklist to write the letter g.
/' start at her hair bobble on top of her head

v round face

v back to bobble

J very straight hair

v round curl to finish.

Repeat a few times using MTYT.

2. Ask the children to TTYP to say the mental checklist.

3. Take feedback.

4, Ask two partners to tell you how to write the letter g.
Repeat a couple more times until the children can say the
mental checklist to each other.

Practice

1. Check that the children are still sitting in the perfect
handwriting position.

2. Rub out the picture and any letters from the boafrd — the
children must not copy.

3. Ask the children to write one letter, slowly and carefully.
(Do not ask them to draw the

handwriting picture.)

4. Model again how you repeat writing the letter, getting a
bit quicker each time.



5. Go round the room praising what you see so others can
hear. Don't sit with one child. For example:

“Nice round chin there! Love the long straight hair. What a
great curl.”

Review

1. Write the letter on the board and make one error, drawing
on children’s common errors.

2. Ask the children to TTYP to find your ‘two best bits’, for
example, you remembered to start at the

bobble. Then ask children to TTYP to find ‘one to fix’.

3. Rewrite the letter perfectly, correcting using children’s
feedback.

4, Ask children to practise again.

On the next day, choose a new focus letter, and review one
or two previously taught letters.



Stage 3

Once the children are ready to learn how to join their letters, some of the letters will alter to
a more cursive form in order to allow for a more continuous flow to their writing.

T o
A G AR, S AR

Group 1
Checklist
' wirite the first letter carefully
" make the curl gentle — not too round, not too spiky
v make the ‘arm’ sweep up in a gentle curve
+ wirite the downstroke of the second letter very straight

Use for joining:

acdehiklmntu

to:

eijmnpruvwxyz



hi
f f
ki hn ky
o ——
me mi mm mu

rwm'num{,/




Group 2
Checklist
v wirite the first letter carefully
+ make the join like an arm — not too straight, not teo round
v continue the line up to the top of the next letter
v wirite the second letter carefully

Use for joining:

aeidhklmntuc

to:

bhklt




Group 3
Checklist
+ write the first letter carefully
+/ make the join like an arm — not too straight, not too round

+ tontinue the arm join over the head of the ‘sister” letter — as though a hand is stroking
back her hair

« go back along the head
« write the second letter carefully

Use for joining:

acdehikilmntu

to:

adgcoq

w ka ko la [d [o



Group 4

Checklist
v write the first letter carefully
v make the join like a washing line — not too droopy or too tight
 write the second letter carefully

Use for joining:

vwrfo



Group 5

Checklist
" write the first letter carefully
" make the join like a washing line — not too droopy or too tight
+ continue the washing line up to the top of the next letter

+ write the second letter c@refully

Uze for joining:

vwrfo

to:

bhklt

wh wl b rh H
oh of ot




Group 6
Checklist
v write the first letter carefully
v/ make the join like a washing line — not too droopy or too tight
V/ stroke back the sister’s hair
 write the second letter carefully

Use for joining:

vwrfo

to:

adgcogq

Diversity and Disability

Texts have been specifically purchased for each class that covers diversity issues and develops an
awareness of disability. Teachers ensure that class readers/ free choice books and focus authors cover
issues within the content of the books, and are represented as authors.




Mriting Club

BAME Main Characters:

¢ High Rise Mystery by Sharna Jackson

* Planet Omar by Zanib Mian

e Dragon Mountain by Katie & Kevin Tsang

¢ Anisha Accidental Detective by Serena Patel

* Agent Zaiba Investigates by Annabelle Sami

¢ The Girl who stole an Elephant by Nizrana Farook

*  Asha &The Spirit Bird by Jashinder Bilan,

s VI Spy by Maz Evans

* Danny Chung does not do maths by Maisie Chan

* ASliver of Moon and a Shard of Truth by Chitra Soundar
e The Christmas Carrolls by Mel Taylor-Bessent

Physical Disability:
® Cyborg Cat by Ade Adepitan
Anxiety:

e Rumblestar by Abi Elphinstone

1 - Examples of diversity and disability covered through content or/ and author choice.



Examples of Work




Unsupported N'“‘“:J

Unsuppocted 'lntulj q/1/)20

Thank  you for my  lovery day gong b0 scha

2 - Examples of the children's writing on entry to school.
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3 - Examples of children's writing working at expected (achieving their ELG for writing).



Yol MISte
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5 - Example of a child's writing during their free play.



A Picnic At Sckool

Scrumptious chocolate biscuits,
Nam Com‘:j picnic blankets.
Hot sun in a \rj blue sk‘\’.
Green trees Making  Shade.,

Dodfles growing in the gress.
~/SRed  poppies in sun\ﬂj patches
Srtders Crawlmj on our

A chnlc da-oj is ﬂ\ﬁ

6 - Using the work of Shirley Hughes to inspire their own poetry. The children had a summer picnic on the field and contributed to
a shared writing poetry task.

Class 2

09.07.21 FREE BIG WRITE FRIDAY!!
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7 - Example of Year 1 free writing. Secure use of punctuation and sentence structure. Some ambitious vocabulary used. Good use
of story language.



8 - Progress.

Year 1 in September.



9 - Progress.

The same child's work in May.



10 - Example of Year 2 learning to use punctuation correctly.



11 - Example of Year 2 using coordination and subordination.



T
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12 - Example of Year 2 report writing.

13 - Use of speech bubbles and speaking in the first person.



14 - Example of Year 2 handwriting with joins.

Class 3

15 - Handwriting



iy 258 To
The Tunnel

There was an old, disused railway tunnelnot far from where | grew up | had beentold it just
ended in a rock wall as it had neverbeen finished and my parents made me promise to nevergo

inside

This is the story of the day | wentin. It wasa day that changed my life forever...

It all started

16 - Year 2 creative writing.

Assessment cold write.
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17 - Year 2 persuasive writing




18 - Year 3

Talk for Writing; retelling the story of Pandora's Box.



19 - Year 3. Create a story based on a traditional tale.



20 - Reading record homework.



21 - Reading record homework.

Class 4



22 - Example of progression in handwriting from the beginning of Year 5 to the end of Year 5.

Learning about the features and sequence of instructions.




They then used their understanding of how to structure instructions to write their own set of
instructions for preparing to go on a Kenyan safari adventure (inspired by the class text, The Girl Who
Stole an Elephant).
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23 - Example of Character and setting description.

Non chronological report.




24 - Example of explanation writing.
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Example of Reading as a Reader, Reading as a Writer. This analysis is then used to inform their own
written work.




25 - Example of a child working on the 'Show Not Tell' writing technique. The children learn to describe the setting by describing
their movements and interaction with the space as they move through it.

Class 5

26 - Target book.

Year 5 explanations.
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Year 6 writing their own traditional tale using key features and language.
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Year 6 biographies.
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27 - Year 6 writing in the passive and active voice.

Year 6 writing traditional tales using the key features and language.
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Year 6 poetry.
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28 - Year 6 exploring characters using 'Show not Tell'.
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30 - An example of post Lockdown intervention work (tutoring).
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